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PRINCIPLES OF A DIFFERENTIATED CURRICULUM FOR THE GIFTED/TALENTED 

• Present content that is related to broad-based issues, themes, or problems.

• Integrate multiple disciplines into the area of study.

• Present comprehensive, related, and mutually reinforcing experiences within an area of
study.

• Allow for the in-depth learning of a self-selected topic within the area of study.

• Develop independent or self-directed study skills.

• Develop productive, complex, abstract, and/or higher-level thinking skills.

• Focus on open-ended tasks.

• Develop research skills and methods.

• Encourage the development of products that challenge existing ideas and produce “new”
ideas.

• Encourage the development of products that use new techniques, materials, and forms.

• Encourage the development of self-understanding, e.g., recognizing and using one’s
abilities, becoming self-directed, and appreciating likenesses and/or differences between
oneself and others.

• Evaluate student outcomes by using appropriate and specific criteria through self-
appraisal and criterion referenced and/or standardized instruments.

• Integrate basic skills and higher-level thinking skills into the curriculum.
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PARENT SUPPORT GROUPS 

What kinds of things can a parent support group do? Some common goals of parent groups 
or families that belong to these groups include: 

• Meet with others for support and encouragement.

• Find other children with similar interests with whom your child may interact.

• Find more information about gifted/talented children and their needs.

• Arrange speakers and contacts to provide guidance in addressing these needs and their
associated joys and problems.

• Be an instrument for starting or modifying a gifted/talented program or for
adding new options to existing programs.

• Provide a forum for discussion of ideas about particular programs or options.

• Provide financial support for individual students or programs.

• Identify appropriate recreational and intellectual activities for gifted/talented children.

• Disseminate information about enrichment activities in the evenings, on Saturdays, or in
the summer.

• Network with parents from other support groups in other communities.

HOW PARENTS HELP 

Below is a composite for parents offering suggestions from several authorities in the 
field of gifted/talented education. 

Parents should: 

• Realize they are teachers and they teach by example.

• Provide varied materials for learning.

• Interact with their child verbally. The gifted/talented child needs to hear the many ways
words are used and have the opportunity to use new words.

• Interact with their child intellectually. A gifted/talented child needs to take part in
discussions to learn to reason and communicate.

• Interact with their child socially and emotionally. Social settings should be established in
which the child can express yet control his emotions.

• Encourage the child’s questions and answer those questions in terms that are easily
understood.

• Demonstrate respect for reading and learning by their own behavior.

• Tell stories to the child and encourage and listen to the child as he/she tells stories.

• Provide an assortment of books and magazines for reading aloud, discussion, and
enjoyment.

• Be willing to collaborate and communicate with your child’s teachers.

• Educate themselves about giftedness. (See references in this publication.)
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There are many misconceptions about what it means to be gifted/talented. Here are ten of 
the most common myths we’ve encountered over the years: 

Myth # 1: Gifted/talented kids have it made and will succeed in life no matter what. They don’t 
need any special help in school or anywhere else. 
Fact: Everyone needs encouragement – and help – to make the most of their abilities and 
succeed in life. 

Myth # 2: Gifted/talented kids should love school, get high grades, and greet each new school 
day with enthusiasm. 
Fact: Most schools are geared for average learners, not gifted/talented learners, which makes 
it hard for gifted/talented students to get excited about going. Some of the most talented 
students in the United States actually choose to drop out of school altogether. 

Myth # 3: Gifted/talented students come from white middle- and upper-class families. 
Fact: They come from all cultural, ethnic, and socioeconomic groups. 

Myth # 4: Gifted/talented kids are good at everything they do. 
Fact: Some gifted/talented students are good at many things; others are exceptionally able at 
only a few things. Some gifted/talented students are also learning-disabled, which means they 
might not be very good at schoolwork. 

Myth # 5: All teachers love to have gifted/talented students in their classes. 
Fact: Some do, some don’t. Certain teachers feel uncomfortable with gifted/talented students. 

Myth # 6: If gifted/talented students are grouped together, they will become snobbish and 
elitist. 
Fact: Some will, some won’t. What’s especially harmful about this myth is that some adults 
use it to rationalize decisions about not allowing gifted/talented students to work or study 
together or not providing them with opportunities that meet their learning needs. 

Myth # 7: All gifted/talented kids have trouble adjusting to school and forming friendships. 
Fact: Some do, some don’t -- just like other kids. 

Myth # 8: Gifted/talented students don’t know they’re “different” unless someone tells them. 
Fact: Most gifted/talented kids don’t need to be identified or labeled before they know they’re 
not quite like their age peers. 

MADDENING MYTHS 
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Myth # 9: Gifted/talented students must constantly be challenged and kept busy or they’ll get 
lazy. 
Fact: They might get bored, but they won’t necessarily get lazy. 

Myth # 10: Gifted/talented kids are equally mature in all areas - academic, physical, social, 
and emotional. 
Fact: That would be convenient, but it’s not a reasonable expectation. On the other hand, it’s 
not fair to assume that just because someone is advanced intellectually, he or she will lag 
behind in other developmental areas. 

Adapted from: The Gifted Kids’ Survival Guide, A Teen Handbook by Judy Galbraith, 
M.A and Jim Delisle, Ph.D.





12. Teachers are better at identifying

giftedness than a child’s peers or
parents.
 MYTH  REALITY

13. Labeling a child “gifted” leads to special
treatment and special problems.
 MYTH  REALITY

14. Gifted individuals from racial and ethnic
minorities and of low socioeconomic status
are less likely to be identified.
 MYTH  REALITY

15. Beginning with puberty, gifted girls are
more likely to be underachievers than
gifted boys.
 MYTH  REALITY

16. Accelerating eager gifted learners
sometimes causes them social or
emotional harm.
 MYTH  REALITY

17. Gifted students should be encouraged to
direct their own learning.
 MYTH  REALITY

18. There is a special curriculum for gifted
students.
 MYTH  REALITY

19. Gifted education should strive for
independence from the regular
classroom curriculum.
 MYTH  REALITY

20. Parents must be advocates if programs for
their gifted children are to continue.
 MYTH  REALITY
Adapted from Gifted Child Today Magazine (1985) 
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equally superior in school achievement and more imaginative when compared to the 
high IQ group, but the teachers showed a clear preference for the high IQ children. 

6. A HIGH IQ SCORE IS A GOOD PREDICTOR OF REAL-WORLD ACCOMPLISHMENT.

Myth: Actually, involvement in extracurricular activities is a much better predictor of
real-world success than are high IQ scores – good grades. One prominent leader in
gifted education, Joseph Renzulli, identified three characteristics displayed by adults
who have achieved recognition because of unique accomplishments and creative
contribution. These three characteristics are above-average, but not necessarily
superior intellectual ability, creativity, and what Renzulli calls “task commitment” – a
focusing of energy on particular problems or performance areas. Because more
creative and productive persons come below the 95th percentile on intelligence tests
than from above, to limit giftedness to high intelligence, Renzulli said, is to discriminate
against those persons who have the greatest potential for real-world accomplishment.

7. AN INDIVIDUAL’S IQ SCORE IS THE SAME THROUGHOUT HIS OR HER LIFETIME.
Myth: IQ scores may vary as much as 20 points throughout an individual’s lifetime. We
experience mental as well as physical growth spurts and plateaus and are sometimes
penalized by personal problems or a bungling test administrator. That 142 score on a
child’s record may represent a peak or valley of intellectual potential, so parents and
schools should not panic if retesting indicates a drop in a child’s IQ. A drop-in
achievement scores, however, is another matter.

8. A HIGH IQ SCORE IS A GOOD PREDICTOR OF ACADEMIC SUCCESS.
Reality: IQ is a measure of someone’s ability to do well in an academic setting – to
arrive at one correct answer – and is thus a good predictor of academic success.

9. THE GIFTED ARE PUNY, INTROVERTED, EMOTIONALLY UNSTABLE PERSONS.
Myth: A series of longitudinal studies of California school children with very high IQ’s
begun by Lewis Terman in the early 1920’s and destined to continue into the 21st 
century provide strong evidence to reject the stereotype of the intellectually gifted as 
physically weak, socially inept, and emotionally unbalanced persons. Terman’s 
research showed that gifted children are generally healthy, well-rounded, committed, 
responsible, and likeable persons and that they tend to maintain these qualities 
throughout life. 
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10. THE GIFTED ARE HEALTHY, POPULAR, SUCCESSFUL PERSONS.
Myth: While the general public may stereotype the gifted child as the scrawny, other worldly
whiz kid with thick glasses, those well enough acquainted with the gifted to have heard of
Terman sometimes stereotype the gifted child as the bright, popular, overachieving student with
a very promising future. Parents wear their child’s IQ score like a medal, and teachers expect
their gifted students to excel in leadership and motivation as well as in all academic areas. The
post-Terman stereotype is nearly as distorted as the pre-Terman image. The gifted do not
constitute a homogeneous group; characteristics other than high IQ are better predictors of adult
success; and especially in the teenage years, combining superior intellect with such personality
traits as studiousness or a lack of interest in sports can be devastating to student’s
social standing.

11. TEACHERS ARE BETTER AT IDENTIFYING GIFTEDNESS THAN A CHILD’S
PEERS OR PARENTS.
Myth: Studies indicate that parents and peers are often better at identifying giftedness than
teachers, especially among the very young or the disadvantaged gifted. Teachers’ ability to
recognize giftedness can be improved by using such devices as characteristics checklists, but
the important thing to remember in the whole identification procedure is that schools need to
look at students’ personality characteristics, mental processes, and original products from a
variety of viewpoints. Because the patterns of aptitudes, skills, and potentialities that make up
giftedness are many and varied, schools must use many different methods of recognizing

extraordinary ability.

12. LABELING A CHILD “GIFTED” LEADS TO SPECIAL TREATMENT AND
SPECIAL PROBEMS.
Reality: Labels are powerful. They change both a child’s self-concept and the perceptions
others have of the child. Labels often become self-fulfilling and self-perpetuating; children who
think they’re special act “special” while teachers get just what they expect. Labels can be useful
when they enhance self-concept, stimulate achievement, or justify special provisions but they
can also create problems. For the gifted child, there is sometimes no heavier burden than a
great potential; for the child’s teacher, the giftedness may be more threatening than pleasing; for
the child’s parents, the label may be welcome recognition, but could be an unwanted
responsibility. One mother whose daughter was identified as gifted said, “I’m afraid we’ve been
a great failure. We don’t take her to cultural place like museums. We don’t treat her any
differently than her sister. Probably the school sees us as deficient. This calling her gifted has
rattled us. I suppose now we will have to start toeing the mark.” Schools need to consider the
strains and stresses of a gifted label as well as its joys and hopes.

13. GIFTED INDIVIDUALS FROM RACIAL AND ETHNIC MINORITIES AND OF LOW
SOCIOECONOMIC STATUS ARE LESS LIKELY TO BE IDENTIFIED.
Reality: Children who have not had the advantages of an educationally enriched home
environment, have not had a lot of books around, been read to daily, have not had educational
toys, computers in the homes, and/or who have not been exposed to the type of vocabulary that
we find on abilities and other verbal tests are less likely to be able to perform on tests at a high
enough level to be selected for the GT Program.

14. BEGINNING WITH PUBERTY, GIFTED GIRLS ARE MORE LIKELY TO BE
UNDERACHIEVERS THAN GIFTED BOYS.
Reality: This is the most conforming time of a young girl’s life. She shuns being spotlighted or
being singled out as “better” than her peers. Her relationships are more important than her
schooling. Boys begin to become more interested in certain subjects, i.e. math and science, at
this age and their conformity-obsession is not changed more than before.
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Note: Peer Grouping is extremely important at this age for both genders. If girls – or 
boys – are grouped continuously with others of their same ability levels, there is a better 
chance that they will stay in advanced programs, with peer support. 

15. ACCELERATING EAGER GIFTED LEARNERS SOMETIMES CAUSES THEM
SOCIAL OR EMOTIONAL HARM.
Myth: Although there can be some difficulties in adjusting socially at times, gifted
learners can relate better to their own skill level peers than they can to those below
them in abilities, and those with whom they have little or nothing in common and cannot
understand or be understood.

16. GIFTED STUDENTS SHOULD BE ENCOURAGED TO DIRECT THEIR OWN
LEARNING.
Reality: Gifted learners grow faster and more happily when they can follow their own
interests or questions. They do need help in developing how to learn, research,
organize, and present material. They will benefit greatly by learning to learn on their
own, independently.

17. THERE IS A SPECIAL CURRICULUM FOR GIFTED STUDENTS.
Reality: Gifted learners require a curriculum that is both accelerated and enriched.
Curriculum for gifted learners, while grounded in relevant content and necessary skills
development, needs to be differentiated from regular instruction in content, process and
products, utilizing high level thinking skills, independent learning, and advancement in
concepts, adding depth and complexity to the required content, sometimes one or more
years beyond their non-gifted age peers.

18. GIFTED EDUCATION SHOULD STRIVE FOR INDEPENDENCE FROM THE
REGULAR CLASSROOM CURRICULUM.
Myth: Gifted education teachers often use the regular curriculum and/or state-required
elements to build beyond what is required. They may offer accelerating in pacing and
content, adding independent projects, assignment topic choices, advanced products,
and advanced content for their gifted learners. Often, teachers offer a multi-layered (or
tiered) curriculum to meet the needs of wide ranges of ability-levels in their classroom,
including the gifted.

19. PARENTS MUST BE ADVOCATES IF PROGRAMS FOR THEIR GIFTED CHILDREN
ARE TO CONTINUE.
Reality: Since gifted learners often number less than 6-7% in their respective districts
and/or states, their needs are not as visible, believed, or given much weight by the
legislators and/or local school board members who feel compelled to give more
attention to the lower end of the achievement spectrum. Consequently, laws and
budgets for the gifted are always seen “at-risk”, and without strong, assertive parents
and parent groups, these programs would be crunched, slashed, or squeezed by the
more visible, more popular, and/or more dramatic than accelerating and enriching this
pool for tomorrow’s leadership that needs attention also. And, as everyone in education
knows, parents have a lot more “clout” with decision-makers than do teachers or
children.

Adapted from Gifted Child Today Magazine (1985)
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3. How can we keep them from developing “an attitude??”

Avoid centering on a child’s “giftedness." The child who is singled out and set apart for 
any attributes can easily develop erroneous attitudes toward himself/herself and others. 
This applies to the handicapped as well as the gifted/talented.  In the case of the 
gifted/talented, a child may develop an unrealistic view of his/her own importance and 
become quite obnoxious. Then it often helps to sit with the child, ask him/her to assess 
the impact on others of his/her specific behavior, and ask him/her how he/she might 
change the relationships for the better.  The discussion should be on a private, person to 
person basis, analytical in nature, with the child providing the analysis. 

Trouble may also arise when adults become impatient with youth’s views and forbid their 
expression. It is important that children have full opportunity to discuss topics such as 
politics, ethics, religion, values, fears, discrimination, or strong feelings on any subjects 
with adults who respect and understand them. The home should provide a secure base 
within which the child can express his/her feelings and examine them honestly with 
others. Any question at any age deserves a thoughtful response. 

4. Is it good to let the faster learners help the slower children?

Not if it is done on a regular basis. This cuts down on the time the fast learners have for 
their own learning, and the child is working as a teacher substitute at the expense of 
his/her own education. An added danger in consistent help to struggling children is that 
other children in the class may react to “teacher’s pet." There may not be a problem if the 
help is occasional and for a specific need. The experience is more valuable if the identified 
child plans the teaching experience, carries it out, and evaluates it with the teacher 
afterwards. 

5. What can you do with a child who is a perfectionist and becomes discouraged?

Often, gifted/talented children will tackle topics so general they are unable to handle 
them. They become frustrated as they attempt to complete their studies. Parents can 
help by discussing their projected plans and by assisting them to choose realistically. 
Encouragement and support are helpful, but parent expectations must be realistic. “Do 
the best you can with the time you’re given – prioritize.” 

6. Is there a danger in putting too much pressure on young gifted/talented children too
soon?

The answer to this question must be "yes." However, anxiety concerning this subject has 
been founded on the practice of assigning large quantities of material rather than on the 
use of topics of real interest to children, and on the imposition of adult requirements rather 
than on the use of child interests. When pressure is self-imposed in the sense that 
children are intrigued with a problem and want to find out all they can, pressure is 
enjoyable. Self-imposed pressure can produce great satisfaction in a task well done. 
Harmful pressure may also operate when the gifted/talented child is pressured to conform 
to the middle ground and to be average. 
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7. My child has more homework than ever before and doesn’t seem to have much time
for relaxation. Should this be so?

No. Just as with adults, children should have time for play and relaxation and for doodling,
dreaming, and idling. A problem of this sort should be discussed with the teacher.

8. How can we as parents prevent negative feelings of others toward our child’s being
identified as gifted/talented?

Avoid discussion of the fact with others. The knowledge is important to you and
the teacher in understanding the child and in working with him/her appropriately.
No useful purpose is served by overt pride in the “chip off the old block." Children
should be valued as children, and not as labels. They should not be used for the
satisfaction of adult needs. Parents who boast about their child over the back-
fence guarantee resentment and hostility.

9. Is it good for children to know they are gifted/talented?

Most gifted/talented children know they achieve better than others, although occasionally
children may feel vaguely different and even suffer from inferiority complexes.
Gifted/talented children generally can be expected to meet reasonable demands and can
be asked to work out real-life problems with adults with a comment that they are bright and
can do so competently. Parents should look at this “gift” as a means for the child to help
others. Gifted/talented children should be encouraged to become involved in community,
school, and church projects where their gifts may be shared with others. Programs such
as Scouts, Leadership High School, PALS, 4H, Student Council and Junior Achievement
are valuable vehicles for leadership opportunities.

10. How do I know if my child is working up to capacity?

A child is working up to capacity if the child’s expected achievement and academic
achievement is fairly equivalent. These would be measured through population norms
from standardized tests rather than through teacher made tests. Another index, though
informal, may be the type and extent of reading and interest. It is important to remember
that “working up to capacity” is something that very few adults do and that a child needs
time for childhood.
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TEXAS EDUCATION CODE 

CHAPTER 29. EDUCATIONAL PROGRAMS 
Subchapter D. Educational Programs for Gifted and Talented Students 

§29.121. Definition.
In this subchapter, “gifted and talented students” means a child or youth who performs at or shows the 
potential for performing at a remarkably high level of accomplishment when compared to others of the 
same age, experience, or environment and who: 
(1) exhibits high performance capability in an intellectual, creative, or artistic area;
(2) possess an unusual capacity for leadership; or
(3) excels in a specific academic field.

§29.122. Establishment.

(a) Using criteria established by the State Board of Education, each school district shall adopt a process for

identifying and serving gifted and talented students in the district and shall establish a program for those students

in each grade level. A district may establish a shared services arrangement program with one or more other districts.

(b) Each school district shall adopt a policy regarding the use of funds to support the district’s program for gifted

and talented students.

§29.124. Certification and Reporting Required.

(a) Each school district shall annually certify to the commissioner that the district has established a program for

gifted and talented students as required by this subchapter and that the program is consistent with the state plan

developed under Section 29.123.

(b) If the commissioner determines that a school district has failed to comply with Subsection (a) for a school year,

the commissioner shall reduce the total amount of funding to which the district is entitled under Chapter 48 for

that school year by an amount equal to the basic allotment multiplied by the product of:

(1) 0.12; and

(2) an amount equal to five percent of the students in average daily attendance in the district.

(c) The commissioner may restore to a school district all or part of the funding withheld from the district’s

entitlement under Subsection (b) if during the school year the district complies with Subsection (a).

(d) At the same time that a school district makes the certification required under Subsection (a), the district shall

report to the commissioner regarding the use of funds on the district’s program for gifted and talented students as

provided by State Board of Education rule.

(e) Nothing in this section may be construed as limiting the number of students that a school district may identify

as gifted and talented or serve under the district ’s program for gifted and talented students.

Texas Education Code as amended by the 86th Legislature of the State of Texas. Effective September 1, 2019. 
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 CHAPTER 42. FOUNDATION SCHOOL PROGRAM 

Subchapter C. Special Allotments 

§42.156. Gifted and Talented Student Allotment.

(a) For each identified student a school district serves in a program for gifted  and talented  students
that the district certifies to the commissioner as complying with Subchapter D, Chapter 29, a
district is entitled to an annual allotment equal to the district’s adjusted basic allotment as
determined under Section 42.102 or Section 42.103, as applicable, multiplied by .12 for each
school year or a greater amount provided by appropriation. 

(b) Funds allocated under this section, other than the amount that represents the programs share of
general administrative costs, must be used in providing programs for gifted and talented students
under Subchapter D, Chapter 29, including programs sanctioned by International Baccalaureate
and Advanced Placement, or in developing programs for gifted and talented students. Each
district must account for the expenditure of state funds as provided by rule of the State Board  of
Education. If by the end of the 12th month after receiving an allotment for developing a program
a district has failed to implement a program, the district must refund the amount of the allotment
to the agency within 30 days.

(c) Not more than five percent of a district’s students in average daily attendance are eligible for
funding under this section.

(d) If the amount of state funds for which school districts are eligible under this  section exceeds the
amount of state funds appropriated in any  year  for  the  programs,  the commissioner  shall
reduce each district’s tier one allotments in the same manner described for a reduction in
allotments under Section 42.253.

(e) If the total amount of funds allotted under this section before a date set by rule of the State Board
of Education is less than the total amount appropriated for a school year, the commissioner shall
transfer the remainder to any program for which an allotment under Section 42.152 may be used.

(f) After each district has received allotted funds for this program, the State Board of Education may
use up to $500,000 of the funds allocated under this section for programs such as
MATHCOUNTS, Future Problem Solving, Odyssey of the Mind, and Academic Decathlon, as
long as these funds are used to train personnel and provide program services. To be eligible for
funding under this subsection, a program must be reserved for expansion]

Texas Education Code as repealed by the 86th Legislature of the State of Texas. Effective September 1, 1995. 
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TITLE 19, Part II 

Chapter 89. Adaptations for Special Populations 

Subchapter A. Gifted/Talented Education 

§89.1 Student Assessment.

School districts shall develop written policies on student identification that are approved by the local board 

of trustees and disseminated to parents. The policies must: 

(1) include provisions for ongoing screening and selection of students who perform or show potential for

performing at remarkably high levels of accomplishment in the areas defined in the Texas Education Code,

§29.121;

(2) include assessment measures collected from multiple sources according to each area defined in The

Texas State Plan for the Education of Gifted/Talented Students;

(3) include data and procedures designed to ensure that students from all populations in the district have

access to assessment and, if identified, services for the gifted/ talented program;

(4) provide for final selection of students to be made by a committee of at least three local district

educators who have received training in the nature and needs of gifted students; and

(5) include provisions regarding furloughs, reassessment, exiting of students from program services,
transfer of students, and appeals of district decisions regarding program placement.

Source: The provisions of the §89.1 adopted to be effective September 1, 1996, 21 TexReg 5690. 

§89.2 Professional Development.

School districts shall ensure that: 

(1) prior to assignment in the program, teachers who provide instruction and services that are a part of the
program for gifted students have a minimum of 30 hours of staff development that includes nature and

needs of gifted/talented students, assessing student needs, and curriculum and instruction for gifted
students;

(2) teachers without training required in paragraph (1) of this section who provide instruction and services
that are part of the gifted/talented program must complete the 30-hour training requirement within one

semester;

(3) teachers who provide instruction and services that are a part of the program for gifted students receive
a minimum of six hours annually of professional development in gifted education; and

(4) administrators and counselors who have authority for program decisions have a minimum of six hours
of professional development that includes nature and needs of gifted/talented students and program
options.

Source: The provisions of this §89.2 adopted to be effective September 1, 1996, 21 TexReg 5690; amended 

to be effective February 13, 2000, 25 TexReg 776. 

§89.3 Student Services.
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School districts shall provide an array of learning opportunities for gifted/talented students in kindergarten 

through grade 12 and shall inform parents of the opportunities. Options must include: 

(1) instructional and organizational patterns that enable identified students to work together as a group, to

work with other students, and to work independently;

(2) a continuum of learning experiences that leads to the development of advanced-level products and

performances;

(3) in-school and, when possible, out-of-school options relevant to the student’s area(s) of strength that are

available during the entire school year; and

(4) opportunities to accelerate in areas of strength.

Source: The provisions of this §89.3 adopted to be effective September 1, 1996, 21 TexReg 5690. 

§89.4 Fiscal Responsibility.

Repealed. Please see §105.11 below. 

Source: The provisions of this §89.4 repealed to be effective May 23, 2011, 36 TexReg 3187. 

§89.5 Program Accountability.

School districts shall ensure that student assessment and services for gifted/talented students comply with 
accountability standards defined in the Texas State Plan for the Education of the Gifted/Talented. 

Source: The provisions of this §89.5 adopted to be effective September 1, 1996, 21 TexReg 5690. 

§105.11. Maximum Allowable Indirect Cost.

No more than 48% of each school district’s Foundation School Program (FSP) special allotments under the 
Texas Education Code, Chapter 42, Subchapter C, may be expended for indirect costs related to the 
following programs: compensatory education, bilingual education and special language programs, and 
special education. No more than 45% of each school district’s FSP special allotments under the Texas 
Education Code, Chapter 42, Subchapter C, may be expended for indirect costs related to gifted and 
talented education programs. No more than 42% of each school district’s FSP special allotments under the 
Texas Education Code, Chapter 42, Subchapter C, may be expended for indirect costs related to career and 
technical education programs. Indirect costs may be attributed to the following expenditure function codes: 
34—Student Transportation; 41—General Administration; 81—Facilities Acquisition and Construction; and 
the Function 90 series of the general fund, as defined in the Texas Education Agency publication, Financial 
Accountability System Resource Guide. 
(b) For the 2012–2013 school year and each year thereafter, a school district may choose to use a greater
indirect cost allotment under the Texas Education Code, §§ 42.151, 42.153, 42.154, and 42.156, to the
extent the school district receives less funding per weighted student in state and local maintenance and
operations revenue than in the 2011–2012 school year. The commissioner of education shall develop a
methodology for a school district to make a determination under this section and may require any
information necessary to implement this subsection. The commissioner’s methodology must limit the
percentage increase in allowable indirect cost to no more than the percentage decrease in state and local
maintenance and operations revenue from the 2011–2012 school year.

Source: The provisions of this §105.11 adopted to be effective September 1, 1996, 21 TexReg 5710; amended to be effective Dec ember 5, 2004, 

29 TexReg 11347; amended to be effective December 31, 2009, 34 TexReg 9439; amended to be effective December 26, 201 1, 36 TexReg 8825. 
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Depth exploration of content within a discipline to include analyzing 
from the concrete to the abstract, the familiar to the unfamiliar, 
the known to the unknown; exploring the discipline by going 
beyond facts and concepts into generalizations, principles, 
theories, laws; investigating the layers of experience within a 
discipline through details, patterns, trends, unanswered 
questions, and/or ethical considerations 

Differentiation modification of curriculum and instruction according to content, 
pacing, process, and/or product to meet unique student needs 
in the classroom 

Diversity the presence of difference between individuals and among 
groups including but not limited to age, socioeconomics, 
education, race and ethnicity, gender, sexual orientation, 
culture, and religious beliefs 

Dual Credit an opportunity for a student to earn high school credit for 
successful completion of a college course 

Flexible Pacing Flexible pacing is defined as placing students at an appropriate 
instructional level and allowing them to move forward in the 
curriculum as they master content and skills. Flexible pacing is 
achieved by such methods as continuous progress, compacted 
course, advanced level courses, grade skipping, early 
entrance, concurrent or dual enrollment, and credit by 
examination. 

Foundation Curricular 
Areas 

English language arts/reading, mathematics, science, and 
social studies 

Furlough a leave of absence from program services 

Gifted in Leadership possessing the natural ability to influence others; possessing 
skills in interpersonal relationships demonstrated, for example, 
by outstanding ability in such activities as student government 

Gifted in Specific 
Academic Fields 

possessing superior ability or potential in a specific course of 
study such as English language arts/reading, mathematics, 
science, or social studies 

Gifted/Talented 
Services 

services and activities not ordinarily provided by the school that 
are specifically designed to fully develop the capabilities of 
students who give evidence of high achievement or capability 
in areas such as intellectual, creative, artistic, or leadership 
capacity 

Independent Study self-directed learning strategy where the teacher acts as guide 
or facilitator, and the student plays a more active role in 
designing and managing his or her own learning 






